
 

 

 

 

 

 

Plainfield Public Schools 

English Language Arts 

Curriculum Unit 

 

Grade/Course Grade Seven / English Language Arts  
Unit of Study Unit Two: Reading Informational Text/ Writing Informative/Explanatory 
Pacing  5 – 7 Weeks 

 

UNIT STANDARDS 

 
 
 
 

 
RI. 7.1-Cite several pieces of textual evidence and make relevant connections to 

support analysis of what the text says explicitly as well as inferences drawn from 
the text. 

 
RI. 7.2-Determine two or more central ideas in a text and analyze their 
development over the course of the text; provide an objective summary of the 

text. 

 
RI. 7.4- Determine the meaning of words and phrases as they are used in a text, 

including figurative, connotative, and technical meanings; analyze the impact of a 
specific word choice on meaning and tone. 

 
RI. 7.5- Analyze the structure an author uses to organize a text, including how the 

major sections contribute to the whole and to the development of the ideas. 

RI. 7.6- Determine an author’s point of view or purpose in a text and analyze how 

the author distinguishes his or her position from that of others. 

Writing 

W. 7.2 - Write informative/explanatory texts to examine a topic and convey ideas, 
concepts, and information through the selection, organization, and analysis of 

PRIORITY STANDARDS 
 

 

Reading Informational Text  
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relevant content. 

W.7.2a- Introduce a topic clearly, previewing what is to follow; organize ideas, 
concepts, and information, using text structures (e.g., definition, classification, 

comparison/contrast, and cause/effect, etc.) and text features (e.g., headings, 
graphics and multimedia) when useful to aiding comprehension. 

 
W.7.2b- Develop the topic with relevant facts, definitions, concrete details, 

quotations, or other information and examples. 

W.7.2c- Use appropriate transitions to create cohesion and clarify the 
relationships among ideas and concepts. 

 
W.7.2d- Use precise language and domain-specific vocabulary to inform about or 

explain the topic. 

W.7.2e- Establish and maintain a formal style/academic style, approach, and form. 

W.7.2f- Provide a concluding statement or section that follows from and supports 

the information or explanation presented. 

W.7.9b- Apply grade 7 Reading standards to literary nonfiction (e.g. “Trace and 

evaluate the argument and specific claims in a text, assessing whether the 
reasoning is sound and the evidence is relevant and sufficient to support the 

claims”). 

 

SUPPORTING STANDARDS 
 

Reading Informational Text 

RI. 7.3 - Analyze the interactions between individuals, events, and ideas in a text (e.g., 

how ideas influence individuals or events, or how individuals influence ideas or events). 
 
RI. 7.9- Analyze and reflect on (e.g., practical knowledge, historical/cultural context, and 

background knowledge) two or more authors writing about the same topic shape their 
presentations of key information by emphasizing different evidence or advancing 

different interpretations of facts. 
 

Writing 

 
W.7.4 – Produce clear and coherent writing in which the development, organization, 

voice, and style are appropriate to task, purpose, and audience. 
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W.7.5 – With some guidance and support from peers and adults, develop and 
strengthen writing as needed by planning, revising, editing, rewriting, or trying a new 

approach, focusing on how well purpose and audience have been addressed. (Editing 
for conventions should demonstrate command of Language standards 1-3 up to and 
including grade 7.) 

 
W.7.6- Use technology, including the Internet, to produce and publish writing and link to 

and cite sources as well as to interact and collaborate with others, including linking to 
and citing sources. 
 

W.7.10 – Write routinely over extended time frames (time for research, reflection, 
metacognition/self-correction, and revision) and shorter time frames (a single sitting or a 

day or two) for a range of discipline-specific tasks, purposes, and audiences. 
 
 

Speaking and Listening 
 

SL.7.1- Engage effectively in a range of collaborative discussions (one-on-one, in 

groups, and teacher-led) with diverse partners on grade 7 topics, texts, and issues, 

building on others’ ideas and expressing their own clearly. 

a. Come to discussions prepared, having read or researched material under 

study; explicitly draw on that preparation by referring to evidence on the topic, 

text, or issue to probe and reflect on ideas under discussion. 

b. Follow rules for collegial discussions, track progress toward specific goals and 

deadlines, and define individual roles as needed. 

c. Pose questions that elicit elaboration and respond to others’ questions and 

comments with relevant observations and ideas that bring the discussion back on 

topic as needed. 

d. Acknowledge new information expressed by others and, when warranted, 

modify their own views. 

SL.7.2 - Analyze the main ideas and supporting details presented in diverse media and 

formats (e.g., visually, quantitatively, orally) and explain how the ideas clarify a topic, 
text, or issue under study. 

 
SL.7.6 - Adapt speech to a variety of contexts and tasks, demonstrating command of 
formal English when indicated or appropriate. 
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Language 

 
L.7.1- Demonstrate command of the conventions of standard English grammar and 

usage when writing or speaking. 

L.7.2- Demonstrate command of the conventions of standard English capitalization, 

punctuation, and spelling when writing. 

a. Use a comma to separate coordinate adjectives (e.g., It was a fascinating, 

enjoyable movie but not He wore an old [,] green shirt). 

b. Spell correctly 

L.7.3 - Use knowledge of language and its conventions when writing, speaking, reading, 

or listening. 

a. Choose language that expresses ideas precisely and concisely, recognizing 

and eliminating wordiness and redundancy. 

L.7.4 - Determine or clarify the meaning of unknown and multiple-meaning words and 

phrases based on grade 7 reading and content, choosing flexibly from a range of 

strategies. 

a. Use context (e.g., the overall meaning of a sentence or paragraph; a word’s 

position or function in a sentence) as a clue to the meaning of a word or phrase. 

b. Use common, grade-appropriate Greek or Latin affixes and roots as clues to 

the meaning of a word (e.g., belligerent, bellicose, rebel). 

c. Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both 

print and digital, to find the pronunciation of a word or determine or clarify its 

precise meaning or its part of speech. 

d. Verify the preliminary determination of the meaning of a word or phrase (e.g., 

by checking the inferred meaning in context or in a dictionary). 

L.7.6 - Acquire and use accurately grade-appropriate general academic and domain-

specific words and phrases; gather vocabulary knowledge when considering a word or 

phrase important to comprehension or expression. 



5 
 

 

 

 

“UNWRAPPED” Power Standards 

 

Reading InformationalText 
 

 

RI. 7.1 - CITE several pieces of textual evidence and MAKE relevant connections to 
SUPPORT analysis of what the text says explicitly as well as inferences drawn from the 

text. 
 
RI. 7.2 - DETERMINE two or more central ideas in a text and ANALYZE their 
development over the course of the text; PROVIDE an objective summary of the text. 

 
Writing 

 
W.7.2a - INTRODUCE a topic clearly, PREVIEWING what is to follow; ORGANIZE 
ideas, concepts, and information, USING text structures  (e.g.definition, classification, 

comparison/contrast, and cause/effect, etc.) and text features (e.g. headings, graphics, 

and multimedia) when useful to aiding comprehension. 
 

 

“Unwrapped” Skills 

(students need to be able to do) 

“Unwrapped” Concepts 

(students need to know) 

DOK 

Levels 

 
POWER STANDARD: RI. 7.1 

Cite 

 
Support 

 
 
 

 
 

Make 

● Textual evidence 

 
● Analysis 

o what the text says 
explicitly 

o inferences drawn 

from the text 
 

● Relevant Connections 
 

3 

 
3 

 
 
 

 
 

3 
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Students Know: 

● An analysis is a detailed examination of text. 

● Inferences are drawn through background knowledge and details in a text. 
● Explicit information and ideas are directly stated in the text. 
● Implicit information and ideas are not directly stated in the text. 

● Citing textual evidence means to quote, summarize, or paraphrase from a text 
to support an argument or a claim. 

Students Can: 

● Draw conclusions about what a text is saying, explicitly and implicitly. 

● Make inferences from text to make and support my analysis. 
● Determine which piece(s) of textual evidence will support my analysis. 

 

 
POWER STANDARD: RI.7.2 

Determine 
 

Analyze 
 
 

Provide 
 

● Two or more central 
ideas in a text 

● Development of ideas 
over the course of the 
text 

● objective summary. 
 

2 
 

3 
 
 

    2 

Students Know: 

● That the central idea of a text is the overall message. 
● That one text can have multiple central ideas. 

● That the details in a text contribute to the central idea. 
● That subjective writing includes personal opinions and judgments. 
● That objective writing is based on fact and does not reference personal opinions 

or judgments of a text. 
● That a summary identifies the author, title, and main ideas of a text. 

Students Can: 

● Infer multiple central ideas in a text. 

● Analyze how the central ideas develop over the course of a text, determining 
when they first appear and when they are reinforced by details in the text. 

● Explain how the details in a text support the text's central ideas. 
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● Determine the main ideas in a text and use them in an objective summary. 

 
 
 

 
                                  POWER STANDARD: W.7.2a 

     Introduce 

 
                Previewing 
 

 
      Organize 

 
 
      Using 

 
      

 
 
 

 
 
 Include 

 

● Topic clearly 

 
● what is to follow 
 

● ideas, concepts, 
information 

 
● strategies 

o definition 

o classification 
o comparison/contrast 

o cause/effect 
 
 

● formatting 
● graphics  

● multimedia 
 

 

 

 
 
 

 
 

 
2, 3 

 

 
 

 
 

 

 Unit Vocabulary Terms 

“Unwrapped” Power Standards 
Concepts 

Supporting Standards Concepts and 
Other Unit-Specific Terms  

textual evidence 

analysis/analyze 
explicit 

inference 
determine 
central ideas 

development 
objective summary 

introduce 
classification 

contribute 

author’s point of view 
concluding statement 

quotations 
collaborative 
conventions 

procedure 
procedural report 

catalog 
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cause/ effect 

formatting 
graphics  

multimedia 
make 
relevant connections 

 

Essential Questions  Corresponding Big Ideas 

How does a reader determine the central 
ideas in a text? 

 
 
 

How can a writer create an effective 
informative/explanatory text?  

 
 
 

 

Readers can determine central ideas in a 
text by analyzing the important details and 

how they are developed throughout the 
text. 
 

Good writers create effective 
informative/explanatory texts by clearly 

introducing a topic and organizing ideas 
and information using a variety of 
strategies. 

. 

 

 

District Assessments 

 

 
 

Unit 2 Pre-Assessment 

 

 
 

ELA Grade 7 Common Assessment  
 

(See district assessment calendar) 

 

 

 
Essential Questions Post-Assessment 
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Engaging Learning Experiences 

 
Engaging Scenario 

 
Have you ever wondered how crimes are solved? Or how police use evidence to build a 
case? For this unit you are going to become a Crime Scene Investigator (C.S.I.) and 

solve “The Case of the Stolen Laptop”. In order to solve this case you must understand 
what your job is and be able to produce a detailed report analyzing the evidence at the 

crime scene. The person that solves the case with most compelling evidence will take a 
trip to the Federal Bureau of Investigation (F.B.I) headquarters to present their findings. 
 

Teacher Note 
Just in case you can’t make it to the F.B.I. field office, please designate a temporary out 

post within your building, i.e. principal’s office, guidance office, etc. 
 
 

 

 

Performance Task Synopses 

 

 
Task 1:  Read about Crime Scene Investigators and write a want ad. 
Conduct research on the job description of a Crime Scene Investigator and write a want ad that 

describes the responsibilities of this occupation. 
 

Task 2:  Complete a Graphic Organizer and Summarize the Forensic Tests 
After reading the scenario and investigation information for “The Case of the Missing Laptop”, 
complete the graphic organizer and write a summary for each forensic test. 

 
Task 3:  Create a suspect graphic organizer  

Categorize the status of each suspect. 
 
Task 4:  Write a procedural report. 

After reviewing the facts and the evidence of the case, write a procedural report explaining the 
steps you used to solve the case. Use details from the scenario and investigation to support 

your ideas. 
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Performance Task # 1 
In Detail 

 
Power Standards: RI. 7.1, RI.7.2 

 
Task 1 Detailed: Read about Crime Scene Investigators and write a want ad. 

 
Research the job description of a Crime Scene Investigator and write a want ad for an 

internet site like Craig’s List. 
● Use two sources, including one from the internet and one book, magazine, or other 

source to find at least three reliable pieces of information about the duties of a Crime 

Scene Investigator.  
● Summarize the job description of a CSI by writing a want ad that can be posted on 

an internet classified page. 
● Create a reference page citing your sources 

 

 
 

 

 
Performance Task # 1 Scoring Guide 

 

4 3 

 

2 

 

1 

 All “Proficient” 
criteria plus: 

 Summary includes 
more than three 

reliable pieces of 
information. 

 Reference page has 

more than two 
sources. 

 

 Summarizes the 
CSI job description. 

 Includes three 
reliable pieces of 

information about 
the responsibilities 
of a CSI. 

 Includes facts and 
details drawn from 

the text. 
  Creates a 

reference page 

citing at least two 
sources. 

 Meets _3__ of 
the “Proficient” 

criteria 
 

 Meets fewer than  
3_ of the 

“Proficient” 
criteria 

 Task to be 
repeated after re-
teaching 

 Comments: 
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Key 

4 = Exceeding the Standards 
3= Meeting the Standards 

2= Approaching the Standards 
1= Below Standard 
 

 
Interdisciplinary Connections and 

Related Focus Standards 

Specific to Task #1 

21st Century Learning Skills 

Specific to Task #1 

 
 
 

 

✓ Check all those that apply for each task:  
 

❑ Teamwork and Collaboration 

X❑ Initiative and Leadership 

X❑ Curiosity and Imagination 

X❑ Innovation and Creativity  

❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

❑ Effective Oral and Written Communication 

X❑ Accessing and Analyzing Information 

❑ Other 

 

Performance Task # 2 
In Detail 

 
Power Standards: RI. 7.1, RI.7.2 

 
Additional Standards: W.7.2, L.7.6 

 
 
Task 2 Detailed: Complete a Graphic Organizer and Summarize the Forensic Test Results 

 
After reading the scenario and investigation information for “The Case of the Missing Laptop”, 

catalog and analyze the evidence from the crime scene on the Forensic Analysis Results 
graphic organizer provided. 

 
Write a summary of the results and explain what the results tell you about who is the most likely 
suspect in this criminal investigation.  
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Performance Task # 2 Scoring Guide 

 

4 3 

 

2 

 

1 

 All “Proficient” 

criteria plus: 

 Uses precise 
language and 

domain-specific 
vocabulary 

 
 

 

 Accurately 

catalogs the 
evidence 
from each 

forensic test 
on the 

graphic 
organizer. 

 Summarizes 

the forensic 
analysis 
results.  

 Identifies 
who is the 

most likely 
suspect. 

 Supports 

ideas with 
evidence. 

 

 Meets _3__ of 

the “Proficient” 
criteria 

 

 Meets fewer than 

_3   of the 
“Proficient” criteria 

 Task to be 

repeated after re-
teaching 

 Comments: 
 

 

Key 
4 = Exceeding the Standards 

3= Meeting the Standards 
2= Approaching the Standards 

1= Below Standard 
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Interdisciplinary Connections and Related 
Focus Standards 

Specific to Task #2 

21st Century Learning Skills 

Specific to Task #2 

 

 
 

 
 
 

 
 

 
 
 

✓ Check all those that apply for each task:  

 

❑ Teamwork and Collaboration 

X❑ Initiative and Leadership 

X❑ Curiosity and Imagination 

X❑ Innovation and Creativity  

X❑ Critical thinking and Problem Solving 

X❑ Flexibility and Adaptability 

❑ Effective Oral and Written Communication 

X❑ Accessing and Analyzing Information 

❑ Other 

 
 

 
Performance Task # 3 

In Detail 

 
Power Standards: RI. 7.2, W.7.2a 

Additional Standard: SL.7.6 

 
Create a graphic organizer showing how you would categorize the five people under 
investigation for the theft of Mrs.Callisto’s laptop. Show: 

● your primary suspect 
● people who are still possible suspects  

● people who are no longer suspects  
Include the evidence that led to your categorizing each person the way you did. 
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Performance Task # 3 Scoring Guide 

 

 
4 3 

 

2 

 

1 

 All “Proficient” 
criteria plus: 

 Applies 

appropriate 
technology to 

generate graphic 
organizer 

 

 

 Creates a 
graphic 
organizer that 

shows the 
status of all five 

suspects 
  Includes 

evidence to 

support each 
category 

 Uses formatting 
and graphics to 
aid 

comprehension 
 

 Meets _2_ of 
the 
“Proficient” 

criteria 
 

 Meets fewer than 
_2_ of the 
“Proficient” criteria 

 Task to be 
repeated after re-

teaching 
 Comments: 
 

 

 

Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 

 

Interdisciplinary Connections and Related 
Focus Standards 

Specific to Task #3 

21st Century Learning Skills 

Specific to Task #3 

Technology: 8.1.4.A.2, 8.1.4.F.1 
 

 

✓ Check all those that apply for each task:  
 

❑ Teamwork and Collaboration 

X❑ Initiative and Leadership 

X❑ Curiosity and Imagination 

X❑ Innovation and Creativity  
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X❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

❑ Effective Oral and Written Communication 

X❑ Accessing and Analyzing Information 

❑ Other 

 

 

Performance Task # 4 

In Detail 

 
 
Power Standards: W.7.2, W.7.2a 

Additional Standards: W. 7.2b, W.7.2c, W.7.2d, W.7.2e, W.7.2f,L.7.1, L.7.2, L.7.6 
 

Task 4 Detailed: 
 
Write a procedural informational piece. 

 
After reviewing all of the facts and the evidence of the case, use the writing process to 

compose an informational piece explaining the steps you used to solve the case. 
 

● Introduce the topic clearly, previewing what is to follow 

● Organize your ideas and information using strategies such as definition, classification, 
comparison/contrast and cause/effect 

● Include formatting, graphics, and multimedia when useful in aiding comprehension 
● Develop the topic with relevant facts, definitions, concrete details, quotations, or other 

information and examples. 

● Use appropriate transition  
● Use precise language and domain-specific vocabulary  

● Establish and maintain a formal style 
● Provide a concluding statement that follows from and supports the explanation or 

information presented. 

 
. 
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Performance Task # 4 Scoring Guide 

 

 
4 3 

 

2 

 

1 

 All “Proficient” 

criteria plus: 

  .  
 

 Provides evidence 

of the writing 
process (drafts, 
revisions, 

conferences, etc.) 
 Introduces the topic 

clearly, previewing 
what is to follow  

 Uses strategies to 

organize ideas and 
information  

 Includes formatting, 
graphics, and/or 
multimedia to aid 

comprehension 
 Develops topic with 

facts, definitions, 
concrete details, 
quotations, or other 

information or 
examples 

 Uses appropriate 
transitions 

 Uses precise 

language and 
domain-specific 

vocabulary 
 Establishes and 

maintains a formal 

style. 
 Provides an 

appropriate 
concluding 
statement. 

 Demonstrates 
command of the 

 Meets _7__ of 

the “Proficient”  
criteria 

 

 Meets fewer than 

_7_ of the 
“Proficient” 
criteria 

 Task to be 
repeated after re-

teaching 
 Comments: 
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conventions of 

standard English 
grammar, usage, 
capitalization, 

punctuation, and 
spelling. 

 

 

Interdisciplinary Connections and 
Related Focus Standards 

Specific to Task #4 

21st Century Learning Skills 

Specific to Task #4 

 ✓ Check all those that apply for each task:  
 

❑ Teamwork and Collaboration 

X❑ Initiative and Leadership 

X❑ Curiosity and Imagination 

X❑ Innovation and Creativity  

X❑ Critical thinking and Problem Solving 

X❑ Flexibility and Adaptability 

X❑ Effective Oral and Written 

Communication 

X❑ Accessing and Analyzing Information 

❑ Other 

 

Research-Based Effective  
Teaching Strategies 

21st Century Learning Skills 

✓ Check all those that apply to the unit: 

 

❑ Identifying Similarities and Differences 

X❑ Summarizing and Note Taking 

❑ Reinforcing Effort, Providing Recognition 

❑ Homework and Practice 

X❑ Nonlinguistic Representations 

X❑ Cooperative Learning 

❑ Setting Objectives, Providing Feedback 

X❑ Generating and Testing Hypotheses 

X❑ Cues, Questions, and Advance Organizers 

❑ Interdisciplinary Non-Fiction Writing 

✓ Check all those that apply to the unit: 

 

❑ Teamwork and Collaboration 

X❑ Initiative and Leadership 

X❑ Curiosity and Imagination 

X❑ Innovation and Creativity  

X❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

X❑ Effective Oral and Written 

Communication 

X❑ Accessing and Analyzing Information 

❑ Other 
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Differentiation 

Strategies 
(Additional 

Supports + 
Enrichment) 

Intervention 

Strategies 

 

Specially Designed 

Instruction for 
Special Education 

Students 

Strategies for 

English Language 
Learners 

Offer a motivational 
context to pique 

student interest or 
curiosity in the 
subject at hand. 

Differentiate 

instruction by using 
all levels of Bloom’s 
Taxonomy to ask 

questions and plan 
learning activities. 

Use multiple and 
flexible grouping 
opportunities for 

students (e.g., 
partners, 
independent, by 

interest, by learning 
style, teacher-

assigned, small group 
of 5 or less students). 
Make connections 

between formative 
assessment 

processes and 
standards to better  
understand how 

students can improve 
their learning to 

become proficient. 

 

Go over all 
instructions in class 

and provide a written 
version--but don't 
provide overwhelming 

amounts of 
instruction.  

For large projects, 

provide step-by-step 
directions, bullet 
those directions, & 

give advanced notice 
of due dates (at least 

2 weeks).  

Work collaboratively 
on tasks with a 
student and gradually 

withdraw the support. 
Reinforce 

conceptualization of 
steps using repetition 
in a variety of 

contexts where 
memory is required 

(e.g., oral, written, act 
it out). 

Use graphic 
organizers to offer a 

visual framework for 
assimilating new 
information. 

Break a complex task 

into easier, more 
"doable" steps to 

facilitate student 
achievement. 

Pause during 
instruction to ask 

questions and check 
students’ levels of 
understanding or any 

misunderstandings of 
content. 

Relate information to 

the student's 
experiential base. 

 

 

 

 Simplify the language 

of instruction, not the 

concept being taught. 
Use speech that is 
appropriate for 

students' language 
proficiency. 

Impart information 

through oral, visual, 
auditory, and 

kinesthetic learning 
modalities. 

Opportunities to 
demonstrate 

language 
comprehension 

through physical 
expression. 

Adapt content to 
ELL’s needs through 
use of graphic 

organizers, outlines, 
labeling of pictures, 

study guides, adapted 
text, and highlighted 
text. 
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Instructional Resources and Materials 

 
Physical Technology-Based 

 
McDougal Littell 

Literature 7th Grade (red) 
text- Unit Five 

● On-line access to 
text book 

● Corresponding 

activities to 
specific selections  

         
Reading for Information: 
Unit 8 

“What Do You Know 
about Sharks?” page 874 

“Like Black Smoke” page 
896 
“A World Turned Upside 

Down”, page 902 
 

 
Writing Workshop: 
Research Report, pages 

984-999 
 

 
 
 

 
 

 

 
Article: “Women Use Science to Help Others” – posted on 

curriculum web page 
 

Interactive CSI game 
 http://forensics.rice.edu/ 
 

 
CSI job descriptions 

 

 http://idahoptv.org/dialogue4kids/season12/csi/facts.cfm 
 

 http://www.icsia.org/faq.html 
 

 http://www.bls.gov/ooh/life-physical-
andsocialscience/forensicsciencetechnicians.htm#tab-2 

 

 http://www.crime-scene-
investigator.net/dutydescription.html 

 

 http://www.feinc.net/csi-desc.htm 

 

Article: “Cool Jobs: Crime Scene Investigators” 

https://student.societyforscience.org/article/cool-jobs-crime-scene-
investigators  
 

Crime Scene Basics PowerPoint 
https://www.google.com/search?q=crime+scene+basics&rlz=1C1

OPRB_enUS523US523&oq=crime+scene+basics+&aqs=chrome.
.69i57.5998j0j4&sourceid=chrome&es_sm=93&ie=UTF-8# 
 

Notes organizer for Crime Scene Basics PowerPoint 
http://sciencespot.net/Media/FrnsScience/crimescenebasicswkst.

pdf 
 
CSI Lab Sheet – Use in conjunction with Tasks 2 and/or 4. 

http://www.sthelens.k12.or.us/cms/lib05/OR01000906/Centricity/D
omain/247/Crime%20Scene%20Investigation%20Report.pdf 

http://forensics.rice.edu/
http://forensics.rice.edu/
http://idahoptv.org/dialogue4kids/season12/csi/facts.cfm
http://idahoptv.org/dialogue4kids/season12/csi/facts.cfm
http://www.icsia.org/faq.html
http://www.icsia.org/faq.html
http://www.bls.gov/ooh/life-physical-andsocialscience/forensicsciencetechnicians.htm#tab-2
http://www.bls.gov/ooh/life-physical-andsocialscience/forensicsciencetechnicians.htm#tab-2
http://www.crime-scene-investigator.net/dutydescription.html
http://www.crime-scene-investigator.net/dutydescription.html
http://www.feinc.net/csi-desc.htm
http://www.feinc.net/csi-desc.htm
https://student.societyforscience.org/article/cool-jobs-crime-scene-investigators
https://student.societyforscience.org/article/cool-jobs-crime-scene-investigators
https://www.google.com/search?q=crime+scene+basics&rlz=1C1OPRB_enUS523US523&oq=crime+scene+basics+&aqs=chrome..69i57.5998j0j4&sourceid=chrome&es_sm=93&ie=UTF-8
https://www.google.com/search?q=crime+scene+basics&rlz=1C1OPRB_enUS523US523&oq=crime+scene+basics+&aqs=chrome..69i57.5998j0j4&sourceid=chrome&es_sm=93&ie=UTF-8
https://www.google.com/search?q=crime+scene+basics&rlz=1C1OPRB_enUS523US523&oq=crime+scene+basics+&aqs=chrome..69i57.5998j0j4&sourceid=chrome&es_sm=93&ie=UTF-8
https://www.google.com/search?q=crime+scene+basics&rlz=1C1OPRB_enUS523US523&oq=crime+scene+basics+&aqs=chrome..69i57.5998j0j4&sourceid=chrome&es_sm=93&ie=UTF-8
http://sciencespot.net/Media/FrnsScience/crimescenebasicswkst.pdf
http://sciencespot.net/Media/FrnsScience/crimescenebasicswkst.pdf
http://www.sthelens.k12.or.us/cms/lib05/OR01000906/Centricity/Domain/247/Crime%20Scene%20Investigation%20Report.pdf
http://www.sthelens.k12.or.us/cms/lib05/OR01000906/Centricity/Domain/247/Crime%20Scene%20Investigation%20Report.pdf
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Lesson Suggestions 

 

 
● Provide students access to the text—via tablet or photocopy—so they can annotate it 

as directed. 
● Model close reading for students by thinking aloud as you go through the text with 

them or displaying your annotations on a tablet via an LCD projector; show them how 
to examine a text by scrutinizing its words, sentence structures, or any other details 
needed to understand its explicit meaning. 

● Pose questions—about words, actions, or details—that require students to look closely 
at the text for answers. 

● Offer students an example of what it means to read explicitly and support your 
inferences with evidence; then tell them what a passage explicitly says, and ask them 
to find evidence inside the text to support their statement about its meaning. 

● Give students several pieces of evidence and ask them to determine what explicit idea 
in the text the evidence supports. 

● Show students how you would choose evidence from the text to support your 
inference; discuss with them the questions you would ask to arrive at that selection. 

● Think aloud (with your guidance) about the process and how they make such 

inferences, and then have students find and use evidence to support their inferences. 
● Have students consider what hints the title, subheadings, bold words, graphics, 

images, or captions offer to the central ideas. 
● Complete a think-aloud with students when working with new or complex texts to 

model the questions you ask and mental moves you make as an experienced reader of 

this type of text to make sense of it. 
● Direct students to underline, label, or somehow code all the words, images, or other 

details related to the central ideas or themes throughout the text; then examine how 
their use evolves over the course of the text. 

● Use a graphic organizer (e.g., one with two or more columns) to jot down the details 

related to each key theme, looking for patterns across the columns as you go. 
● Have students monitor the author’s diction and tone as they are applied to the central 

idea(s) over the course of the text to note when, how, and why they change. 
● Develop with students a continuum of importance to help them learn to evaluate which 

details are most important to include in a summary. 

● Clarify the difference between objective and subjective by giving examples of each 
about a different but similar text before they attempt to write an “objective summary” of 

other texts. 
● Have students study models of effective (and ineffective) summaries. 
● Have students skim a text to get the gist and discover what ideas the text treats most 

seriously and thoroughly from beginning to end; then ask them to make a list of those 
ideas, determining by some criteria you provide or they develop those few ideas that 
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merit scrutiny as a result of the author’s treatment throughout the text. 

● Show students a range of examples—from students, professional writers, or even 
yourself—so they see what it is that you want them to do and get a sense of what they 

should include. 
● Discuss the contents, conventions, and other elements of the type of 

informational/explanatory text you want them to write. 

● Give students a copy of a sample text and, if possible, display it on a screen so you 
can annotate portions of it while discussing the writer’s decisions and the text’s 

relevant features. 
● Offer direct instruction to the whole class or a smaller group of students who need to 

learn how to use graphic and multimedia features of the word processor or other 

software applications. 
● Give students samples that show them different types of graphs, tables, and other 

options they might consider when incorporating information or data into their papers. 
● Use sentence stems or templates from a book like They Say/I Say (by Graff and 

Birkenstein) to teach students how to introduce or frame a quotation and then 

comment on the meaning or importance of that quotation. 
● Generate with students or provide them a list of transition words and phrases specific 

to the type of writing they are doing (e.g., cause-effect, compare-contrast). 
● Have students go through their papers once they have a complete draft and highlight 

the first six words of each sentence; then they can evaluate existing transitions and 

add others where they would improve clarity and cohesion. 
● Direct students to circle any words in their papers that are abstract, too general, or 

otherwise ineffective; then have them generate words that could replace weaker words 
or phrases. 

● Establish for the class the proper tone, format, and other genre conventions for the 

type of discipline-specific writing assigned. 
● Break the writing process into stages, providing students with examples and instruction 

at each stage before moving on to the next to ensure they understand and are doing 
the work correctly. 

● Work with your grade-level Science teacher(s) to provide lab report exemplars for 

student models. 
 

 
 
 

 
Source:  Burke, Jim. The Common Core Companion: the Standards Decoded, Grades 6-8  - What They 

Say, What They Mean, How to Teach Them. Corwin, 2013. Print.  

 
 

 


